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CHAPTER I 
THE PROBLEM AND THE PROCEDURE 
I. THE PROBLEN 
The homeroom period a t  May Goodrell Junior High 
School i n  Des l!oines, I m a ,  has been nsed primarily for 
m3mlnistrative pnrposes. It i s  nsed f o r  taking attendance, 
reading of bul le t ins ,  passing out Parent-Teacher Associa- 
t i o n  not ices  and other dut ies  of a silcilar nature. There 
a r e  homeroom off icers ,  a president, vice-president, secre- 
t a r y  and t reasurer ,  but t h e i r  dut ies  are  l imited and t h e i r  
services  r a re ly  used, except f o r  the secretary,  rho takes 
r o l l  each morning. The president i s  automatically on t h e  
a h d e n t  council,  but a s  president of the c l a s s  does not hold 
any meetings, except t o  plan occasional soc ia l  f l ~ ~ c t i o n s ,  
which may occur two o r  three times a semester, The t reasurer  
performs h i s  dut ies  a t  these meetings a l so ,  i f  there  i s  any 
col lec t ing  of money, These of f icers  are elected by t h e  home- 
room members each semester, The student council members are 
probably the only members of the c lass  who perform dut ies  of 
any consequence, these dut ies  being t o  at tend student council 
meeting8 once a week and report  back t o  the homeroom. 
The average time spent i n  homeroom per week i s  one 
hour and trrenty-five minutes. The time t h a t  i s  anthodzed by 
2 
t h e  superintendent of achools t o  be spent i n  homeroom, f o r  
janior high schools i n  Des l o i n e s ,  i s  up t o  one-half hour 
per  day, from 8:45 A. Y. t o  9:15 A. M. Therefore, if this 
program were followed, the  time spent i n  homeroom per week 
would be two t o  two and one-half hours, depending on whether 
an assembly program was scheduled, An assembly program 
would e l iminate  one homeroom period. Except f o r  about one- 
ha l f  hour of this time, the  r e s t  may be wasted, because of 
t h e  lack of any a c t i v i t i e s  except t h a t  of allowing the  time 
t o  pass with the  l e a s t  annoyance t o  the  teacher,  
The purpose of this f i e l d  repor t  was t o  s h d y  the  
p resen t  homeroom s i t u a t i o n  a t  May Goodrell Junior  B g b  and 
suggest appropriate @dance a c t i v i t i e s  t h a t  could be 
initiated In the  homeroom f o r  t he  authorized hall-hoar per 
day program, It appeared t h a t  the  homeroom period was 
shortened because of the  lack of worthwhile a c t i v i t i e s  
c a r r i e d  on there ,  a supposition confirmed by a statement 
by t h e  principal .  The f i e l d  repor t  projected the  bel ief  
t h a t  homeroom guidance a c t i v i t i e s  could supplement t he  98 
s o c i a l  s t ud i e s  program and provide much of the  group guid- 
ance aervice now almost e n t i r e l y  lacking, 
May Goodrell has a homeroom period w l t h  no other  def i -  
n i t e  purpose f o r  i t s  existence,  than t o  absorb assembly time 
and t o  fnVj.11 administrat ive f n n c t i ~ n s .  Shlmmon presents  a 
worthwhile and v a l i d  reason for a homemom guidance program: 
The purpose of the homeroom guidance program i s  
t o  provide the  student with a c t i v i t i e s  and experiences 
upon which they can presently and i n  the  fu tu re  make 
i n t e l l i g e n t ,  worthwhile choices and proper adjustments 
t o  school and l i f e  s i tuat ions .  
The program i s  intended t o  help meet t h e  needs 
which are common t o  a l l  s tudents,  t o  bring about a 
g rea t e r  understanding of their problems, and t o  a i d  
them i n  becoming progressively more se l f  -d i r ec t inga l  
If such a program were organized the  homeroom conld, 
through the  proper a c t i v i t i e s  and experiences, help the  
s tudent  make wlser chof ces i n  view of his everyday needs. 
11. DEFINITIONS OF TEXlTS USED 
The following terms a re  defined by Erickson and have 
been adapted f o r  the  purpose of this stndy: 
Guldance program: Ac t iv i t i e s  ca r r ied  on durlng a 
homeroom period wNch contr ibute  t o  the school md- 
ance program, providing a body of services  organized 
t o  help wpils solve t h e i r  problems and i n p r m e  t h e i r  
planning. 
Coaneeling: The process of helping a pup i l ,  
t h r w ~ h  2nterviews and other individual  re la t ionsh ips ,  
t o  solve h i s  problems and improve h i s  planning. T h i s  
d e f i n i t i o n  includes the process of helping an individ- 
u a l ,  by means of the  interview, a s  one stage of the  
process. 
Ccmnselor: A person t o  whom i s  delegated t h e  
r s epons ib i l i t y  f o r  counseling. 
Interview: A person-to-person relationship through 
which one individual w l t h  needs and problems i s  helped 
t o   chie eve desired goals. 
1 w i l l i a m  Shimmon WPhIlosophy of t h e  Homeroom Gdd-  
ance Pro~rnrn," jctlvitlas, (March, lQSc), pp. 211- 
212. 
Teacher-counselor: A person t o  whom i s  delegated 
r e s p o n s i b i l i t i e s  f o r  both i n s t ruc t ion  and counseling. 
Group guidance: An in s t ruc t iona l  a c t i v i t y  designed 
t o  answer the  needs and problems of pupils.1 
111. RFCTIEm OF THE LITE- 
Jones says: 
The junior  high school was established because of 
the  convict ion t h a t  s i x  years  was s u f f i c i e n t  f o r  the  
attainment of the  l eg i t imate  aims of t he  elementary 
school and t h a t  the needs of boys and g i r l s  between 
the  ages of eleven and f i f t e e n  were not  adequately 
met by the  8-4 organization of the school. These 
youths a r e  e i t h e r  i n  the  e a r l y  adolescent s tage  o r  
very  c lose  t o  i t s  beginning. Some of the  most evi- 
dent c h a r a c t e r i s t i c s  of t h i s  period a r e  described by 
Linton a s  follows: 
'The early adolescent i s  bes t  characterized by 
change- Teachers a r e  conscious of the  g rea t  physical 
chame chi ldren make during the years they a r e  i n  
junior  high school. Boys jump f r m  s t r i p l i n g s  t o  
young men; g i r l s  blossom from chi ldren t o  young woman- 
hood, A~cor~panylng t h l s  grea t  physical  growth must be 
organic change, V i t a l i t y  i s  of ten  reduced, ,"Jot all 
 dol la scent changes a r e  physical. Katurat ion of sex 
causes change? thinking and not infrequent ly  emotional 
disturbances,  7 1 t h  the  approach of man!!ood and wonan- 
hood, boys and g i r l s  view the world i n  a changed I f g h t ,  
I n t e r e s t s  become broader; the  adul t  i s  emnlate0, Very 
na tu ra l ly  the  boy or  g i r l  of normal development begins 
t o  think of h i s  place i n  the  world, 
During thls period of growth and change the  school 
has grea t  guidance functions t o  perform. i n t e l l e c t u a l  
gruuth must be safeguarded. Pbs i ca l  development must 
be looked after, The emotional l i f e  must be watched 
over t o  see t h a t  i t  i s  not  warped. The s o c i a l  outlook 
of e a r l y  adolescents has taken on new color  and must 
k l l f f o r d  E. Erickson, A && Text &&dance w, First Edi t ion (New York: l'rentlce ::all, inc . ,  1947), 
I" . ' 0 .  
be s a t i s f i e d .  I n t e r e s t s  and p o t e n t i a l i t i e s  whlch 
have importance i n  determlnlng fu tu re  vocational  
pursu i t s  must be discovered and encouraged. 1 
Whether i n  Boston, Massachusetts; E r i e ,  Pennsylvania; 
Lacrosse, Wisconsin; o r  Los Angeles, Cal i fornia ,  the  home- 
room i s  an important device i n  the janior  high school. In 
reviewing the  l i t e r a t u r e ,  the  wr i t e r  found t h a t  the  homeroom 
i s  an i n t e g r a l  pa r t  of the  junior high school throughout t h e  
country. The homeroom time and a c t i v i t i e s  may vary from 
place  t o  place,  but the  basic e s sen t i a l s  of the  gronp guid- 
ance program a r e  emphasized i n  most of them, 
Erlckson, describing the  aim of the  homeroom plan, 
says: 
His tor ica l ly ,  the  homeroom was one of the  e a r l i -  
e s t  guidance organizations established in the  school. 
I t s  main purpose has been t o  s e t  up an i d e a l ,  i n t i -  
mate, democratic re la t ionsh ip  between students and 
teachers,  i n  which t h e  cur r icu la r ,  ex t racur r icu la r  
~ c t i v i t i e s ,  and general guidance program might  be 
b e t t e r  coordinated. :3omerooms have been i n  &s:ence 
under  different names f o r  two or  three  decades. They 
were s t a r t ed  i n  many schools mainly t o  take care of 
var ious  necessary administrative and extra-c lass  
a c t i v i t i e s ,  and probably have made t h e i r  nost  impor- 
t ~ n t  contr ibut ions  i n  t h l s  administrat ion area ,  
1Ar thnr  J, Jones, Principleg a Guidance & hPi1 
, Fourth Edf t i o n ,  (Kew T'ork: YcGraw lIill 3ook 
, p. 323, c i t ing  Barry 2, Lintcn, -n 
nn(1 l.mnsitj.on, the  Constlnui5y of Guidance, ( S c ~ ~ S o z ,  
i enns:;lvnnla: In ternat ional  Textbook Cornpang, l!?:~), 
PP* 31-32. 
r a t h e r  t an i n  the guidance areas t h a t  gradually 
evolved. P 
Erickson evaluates the  homeroom program and explains 
why i t  has general ly f a i l e d  i n  high schools, but i n  re fe r -  
ence t o  the  junior high school homeroom period, he says: 
Homeroom periods have apparently made a l a r g e r  
con t r ibu t ion  i n  the junior high schools, where severa l  
periods a week a re  given t o  ex t racur r icu la r  a c t i v i t i e s  
and where one or  two periods a week have been pro- 
t ec t ed  from in te r rup t ions  of a l l  kinds f o r  well-organ- 
i zed  homeroom programs. Experience has shown t h a t  
un less  these periods a r e  well-protected, the  program 
breaks down, whether i t  i s  on a h i g h  school o r  junior 
high school level.2 
Erickson fu r the r  s ta ted  t h a t  the homeroom could be 
more successful  through group @dance a c t i v i t i e s  i f  snch 
a c t i v i t i e s  were ca re fu l ly  planned with a d e f i n i t e  purpose 
If group guidance a c t i v i t i e s  a re  t o  succeed, care- 
f u l  plnns a s t  be made by the  teacher-counselor. It 
l a  otvlauslp d i f f i c u l t  t o  work out des i rab le  plans 
unless the purposes of the a c t i v i t y  are f i rs t  agreet  
upon and accepted, Each s t a f f  w i l l  want t o  help 
formulate the  purposes of the  group guidance ac t iv i -  
t i e s  the school i s  t o  ca r ry  out. These purposes d U .  
dizfer from school t o  school. Some of the  p p o s e s  
each school s t a f f  shonld consider are: 
1. To provide pupils w i t h  information t h a t  will 
o r i e n t  them t o  the  new school. 
2. To provide pup i l s  w i t h  information r e l a t i v e  t o  
t h e  courses, a c t i v i t i e s ,  regula t ions  and customs of 
t h e  school.- 
3. To p r w l d e  pupils rrlth basic information abont 
t h e  world of work. 
4. To give material  and information t h a t  will 
help Pave the  way f o r  individual  counseling. 
5. To help the  pupils discover,  as  members of 
a group, t h a t  they a re  not so  d i f f e r en t  from o ther  
People as they f e l t  they were. 
6. To help the pupils  l ea rn  how t o  l i v e  effec-  
t i v e l y  by par t i c ipa t ing  i n  the a c t i v i t i e s  of the  
g r a p e  
7. To provide an opportunity f o r  pupils  t o  weigh 
and evaluate the arguments and evidence submitted t o  
t h e  group. ( I f  guidance i s  primarily concerned with 
t h e  problem of helping pupils  make wise choices,  
this should be an espec ia l ly  va l id  purpose,) 
8. To provide the teacher-counselor with an 
opportunity t o  co l l ec t  'mass inf  ornat iont  needed f o r  
ind iv idua l  counseling, 
9. To provide group therapy, espec ia l ly  f o r  those 
pupi l s  who do not adjus t  t o  the influences of the  
outs ide  world, as  witnessed by the f a c t  t h a t  they have 
withdrawn from i t s  a c t i v i t i e s .  
10. To provide an opportunity f o r  pupi ls  t o  ad jus t  
t h e i r  behavior i n  accordance with group values 
11. To provide help wtth some personal problems by 
exposing them, i n  an impersonal way t o  the  more 
objective points  of view of others ,  1 
The h m e r o m  as  a  group guidance device has been 
criticized by both teachers and administrators.  Teachers, In 
general ,  have been more prone t o  c r i t i c i z e  than adminlstra- 
tors, and some have advocatec? doing away with the! homeroom 
period except f o r  the  necessary t i m e  imolved f o r  required 
admin is t ra t ive  dut ies .  Probably the  main reason f o r  t h e  
d i s s ~ t i s f a c t i o n  has been the  policy of assigning every teach- 
er  a homeroom wlthout furnishing help i n  e f f e c t i v e  leadership  
f o r  the  homeroom teecher, However, many other  teachers  have 
been l o y a l  and enthusiastic supporters of the  hoaeroom and 
be l ieve  i t  has many worthwhile a t t r i b u t e s  and 
Where outstanding success has been shown, two main reasons 
have been "the for tunate  persona l i t i es  of the  teachers I n  
charge and the  demonstrated leadership of pr incipals  o r  
chief  guidance officers."* 
A recen t  study a t  Warren Harding Junior  High School, 
Des Xoines, Iowa, revealed t h a t  the homeroom teachers gener- 
a l l y  performed t h e  following guidance functions: 
1. They help the  ch l ld  make promptness and reg- 
u l a r  attendance a d e f i n i t e  goal, 
2. They help t o  develop a  f ee l ing  of respect  
f o r  t h e  school and a f ee l ing  of personal responsi- 
b i l i t y  f o r  proper conduct, 
3. They or i en t  the pupi ls  t o  the school, 
4. They e s t ab l i sh  and maintain a f r i end ly  r e l a -  
t i onsh ip  w i t h  the  home. 
5. They e s t ab l i sh  pupil  opportunit ies  t o  form 
des i r ab l e  a t t i t u d e s  and habits.  
6 .  They give the pupil  a  fee l ing of secur i ty ,  a 
r ee l ing  of belonging t o  and a  des i re  t o  bring h i s  
problem t o  t h e  homeroom teacher. 
7. They g i v e  tke pupil  t h a t  personal, socia l -  
r ec rea t iona l  m d  educational guidance t h a t  is needed. 
6. They h e l p  the pupil work out U s  d l f f i c ~ l t i e s  
and make school  life gore i n t e r e s t i a g  and meaningfnl.3 
Dnnsrnoor, i n  discussing a study of guidance i n  the 
homeroom procram i n  t h e  junior high school, says: 
17elty D. Lefever, Archie L;. W r e l l ,  Henry I. Rei tze l ,  
P BUl e Guidance First Edit ion,  (7:ew 
I I :*EirFple! :onsI:C Yor .?an! - ,  P L ~  pa 334. 
3 ~ ~ ~ ~ l d  A. Casady, 'Guidance Prac t ices  a t  Warren 
Hardiw Junior  ltigh School, Des I.:oines, Iowa (unpublished 
F i e l d  ?eport,  Drake Ilniverslty,  3es F:oines, Iowa, 19541, 
P. 43, 
The homeroom programs of guidance i n  th i r ty - th ree  
junior  high schools were studied. They were schools 
which, a f t e r  widespread search and inquiry,  appeared 
t o  be representa t ive  of present superior  p rac t ice  i n  
t h i s  respect .  The invest igat ion revealed t h a t  under 
some of t he  most favorable conditions a t  present 
ava i lab le  the  homeroom i s  doing ' f a i r t  work i n  the  
r e a l i z a t i o n  of guidance objectives; a l so ,  t h a t  i n  
c e r t a i n  i so l a t ed  instances,  'goodt work i s  being done* 
The homeroom, a s  f u r t h e r  revealed by ana lys i s ,  had 
demonstrated i t s  a b i l i t y  t o  make major contr ibutions 
t o  guidance i n  the areas of c iv ic  respons ib i l i ty ,  
e t h i c a l  character ,  home membership and education and 
minor contr ibut ions  i n  the areas of heal th ,  l e i s u r e  
time and vocation. I n  general,  we may say t h a t  the  
homeroom i s  capable of providing a l l  those guidance 
se rv i ce s  which do not involve complete and extensive 
spec ia l i zed  t ra in ing  f o r  t h e i r  s a t i s f ac to ry  execution. 1 
I n  analyzing Dunsmoor~s repor t ,  one should remember 
t h a t  these  contr ibut ions  cover a period of eighteen years. 
Although they were important when they were wr i t t en ,  today 
they nre even more s ign i f ican t .  Society has become more 
complex d t ! ~  added pressures and r e spons ib f l l t i e s  placed 
an yout!~. Schools have been forced t o  take on many func- 
t l o n s  and d u t i e s  of the  home and c o a d t y  t h a t  they were 
not  concerned w i t h  before. Therefore, guidance i s  of the  
utmost importance today and, wlth the immeasurable po ten t i a l  
of the homeroom ~ u i d n n c e  program, one nust not wer look  the  
As pa r t  of n p ~ n e l l e d  discussion a t  a meeting of t he  
!?.ti onol Association of Secondary School Principals, Drake, 
k l R r e n c e  C . Dunsmoor nEfrect ive Flomeroom Guidnnce ," 
m ~ t j . 0 4 ,  i , :  , (dune, 19.17 1 , b O ~ - G O o  
10 
principal of Lincoln Jnnior Bigh school, Santa Monica, C a l l -  
forn ia ,  stated tha t  the iollowtng should be emphasized i n  
t h e  junior h i g h  school today, 
The new concepts of guidance include: a broader 
concept of problems re la ted  t o  mental heal th;  a 
g rea te r  emphasis upon pupilst personauty; a program 
t o  provide f o r  the  development of social ,  moral, 
s p i r i t u a l  and numerous other character and personal- 
i t y  qual i t ies . l  
Kirk A. Remy, a t  the same meeting, stated the follow- 
ing ,  wTbe tendency seems t o  be t o  leave most occupational 
and vocational guidance fo r  t h e  senior high school.w2 
Many others,  i n  discussing the homeroom guidance pro- 
gram, have s ta ted  tha t  it i s  the most logical  and natural 
place f o r  a group gutdance program to  function. "Group 
guidance l a  appropriate whenever a suff ic ient  number of 
persons face  a common problem and need infornation t o  help  
C m p  guidance is probably the most widely used method 
of guidance i n  the junlor high  today, This i s  so because I t  
is car r ied  on whether It i s  e planned pmgram o r  j u s t  l n c l -  
dental.  Many homeroom and classroom teachers i n s t r uc t  
l ~ i c h a r d  M. Byers, and others, m l h ~ t  Are the Present 
Trends i n  Guidance Services i n  t h e  Junior H g h  School?" 
I ociat ioq a Secondarv Se_hool P r i n c i ~ U  ~ A L U U J  1 * 7 
1 pp. 123-127. 
2 ~ .  PPO 126-127 
c l a s s e s  i n  group guidance d t h o u t  being aware t h a t  they a r e  
doing so. Lecturing t o  t h e  class on safety,  o r  t he  meri ts  
of t h r i f t ,  o r  on developing good study habi ts ,  although it  
may be unnamed, i s  s t i l l  group guidance. 
Group guidance, unrecognized and unnamed perhaps, 
but  s t i l l  group guidance, may be found today, not  only  
i n  elementary schools, i n  secondary schools, and i n  
co l leges ,  but  i n  Industry,  i n  government, and i n  s o c i a l  
agencies. Whenever there  i s  a common approach t o  a 
common problem, group guidance i s  likely t o  appearol 
IV. PROCEDURE 
This study was undertaken a t  May Goodrell Junior High 
School, Independent School D i s t r i c t  of Des Moines, Polk 
County, Iowa, during the  spring semester, January 30, 1956 
t o  June 8, 1956. There were twenty teachers a t  the time 
this atndy was made, thirteen men and seven women. Only 
homeroom teachers mre interviewed for this study, seven men 
end aix women. The author was t h e  fourteenth homeroom 
teacher. 
T h e  present  guidance program i n  May Coodrell i s  
t y p i c a l  of t h a t  ca r r ied  out during the l a s t  several years 
I n  t h e  De3 Moines system, The major a c t i v i t i e s  of @dance 
f a l l  upon t h e  two fu l l  time boys1 and g i r l s t  advisers  and 
t h e  ?A social s t u d i e s  teachers. The advisers  are concerned 
almost exelus ively  rrlth Individual c m s e l i n g  and remedial 
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measures i n  d i s c i ~ l i n a r y  cases. TMS is not by desfgn bnt 
2s made necessary bp lack of time t o  handle nondiscip3Ina1.y 
connseling. The 9A social  s tudies  teacher (Community Xfe  
Problems) is concerned w2th gmnp guidance toward intm- 
spection and plamlng f o r  high school training with a view 
tuward the studentt s future. Because of administrative 
necessity f o r  planning high school programs, such planning 
receives a large part  of this coarsez s attention.  
The gnidance and counseling of individaals i s  left 
pr2marily t o  the indfviduaf teachers withont an? planned 
program o r  emphasis, 
The Yoonev Probzem Check &%st, Junior EZgb Form, was 
given t o  t h e  7th, 8 tbs  and 9 t h  grades. T h f s  was  done in 
two snccesairs days, i n  the fourteen hometooms, during the 
homeroom period, which began a t  8:45 A. r. and extended 
unti l  9:30 A. M. t o  give the students suf f ic ien t  time t o  
complete the l ist .  The homeroom teachers were given verbal  
ins t ruc t ions  by the investigator f o r  the administration of 
t h e  check l i s t  i n  t h e i r  respective hmeroons. Four hundred 
and eighty-three check l is ts  were collected by the author 
from the  homeroom teachers. There were approximately 520 
s tudents  enrolled by M a y  Goodrell a t  t h i s  t i m e .  The d i f f e r -  
ence between this f i ~ u r e  and the number of check l i s t s  
handed In (483) may have been caused by absences and by 
s tudents  not handing i n  t h e i r  l i s t s *  
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The r e s u l t s  of the Mooney Problem Check L i s t  a r e  
presented i n  t a b l e s  on pages 15, 18, 20, 22, 24, 27, and 29. 
S imi l a r  t a b l e s  were given t o  a l l  t h i r t e e n  homeroom teachers 
t o  s tudy f o r  a period of approximately four t o  f i v e  days. 
The author then made appointnents f o r  interviewing each 
homeroom teacher  a t  his convenience. The interviews l a s t e d  
from twenty minutes t o  for ty-f ive  minutes, depending on the  
i nd iv idua l  s i t ua t ion .  (The questionnaire used i n  i n t e r -  
viewing homeroom teachers can be seen i n  Appendix A,) The 
admin is t ra t ive  personnel (p r inc ipa l ,  vice-principal  and 
girlsf advise r )  were not  formally interviewed. 
Because of personal contact  between the  w r i t e r  and 
t h e  homeroom teachers there  was a 100 per cent  r e tu rn  of the  
questionnaire. 
CHAPTER I1 
PRESEIJTATI ON OF RESULTS 
I. RESULTS AND S-Y OF EOONEY PROBIZIT CHECK LIST 
The following tables  show no norms because the looney 
Probleg Check L i s t  i s  merely an inventory of a given s i tua-  
t i o n  f o r  the  purposes of dealing with the problems shown. 
It does not show a score o r  a t o t a l  of nmaladjustedn choices 
on a k6y.l 
A t  May Goodrell School, the Moones Problem Check L i s t  
ind ica ted  t h a t  i n  a l l  grades the problem area t h a t  caused 
the  grea te s t  amount of concern t o  the  students was t h a t  of 
"schooln. "Self-Centered Concernsm ranked second in impor- 
tance,  wlth ?.!oney, Work and F'uturen a close  th i rd .  "Home 
and Family* problems caused t h e  l e a s t  concern t o  a l l  grades, 
aa I s  shown i n  Table I, In examining Tables 11, 111, IV, V, 
VI, and VII one may notice t h a t  the boys seemed t o  list many 
more problems than the g i r l s  i n  almost all categories. This 
may mean not  t h a t  boys have more problems than g i r l s ,  but 
t h a t  boys express t h e i r  problems more f r e e l y  than g i r l s .  
There  were a l s o  aome marked differences in the r-ng of 
gome categor ies  between boys and g i r l s ,  
1~09s L. hlooney and Leonard V* Gordon, 
c h e a  ~ ~ . a . t   he Fsycholo~ica l  Corporation, 1 P 5 O  

16 
I n  the  9A c l a s s  the greates t  problem area was t h a t  
of nSchool", f o r  an average of 8.0 problems per student. 
Second was t h e  problem area of nb!oney, Work and F'utureN, an 
average of 6.3 problems per student; and ranking t h i r d  was 
t h e  a rea  of ni lelat ions t o  People i n  Generaln lr l th an average 
of 5.6 problems per student. The problems areas causing the  
least concern i n  9 A  was t ha t  of "9ealth and Physical Devel- 
opmentn and "Home and Familyn, an average of 4.5 problems 
per student.  
nSchoolw and qoney ,  Work and Futuren were ranked a s  
t h e  two most f requent ly  checked problem areas by the  9 A  boys 
and g i r l s ;  boys having an average of 9.3 problems per s tudent  
i n  "Schooln and g i r l s  having an average of 6.4 problems per 
s tudent  i n  t h i s  area. RL!oney, Work and Futuren ranked second, 
boys having an average of 6.5 problems per student and g i r l s  
an  average of 6.0 problems per student. Among the  g i r l s  
RSelf-centered Concernsn t i ed  w i t h  *Schooln f o r  f i r s t  rank 
with an average of 6.4 problems per student,  but among t h e  
boy3 this area ranked f o n r t h ,  w i t h  an average of  4.7 problems 
per student.  Among the g i r l s  nRelations t o  People i n  Generaln 
ranked f o u r t h ,  an average of 5.e problems per student ,  but 
amonc the  boys t h l s  area ranked l a s t  f o r  ~n averaee of 3.6 
problems per student ,  Another a r m  which shows considernble 
cont ra3 t  is t h a t  of nPoy and Girl Relationsen  OW the boys 
i t  r ~ n k e d  t h i r d  fo r  an average Of 5.6 Problem5 per student 
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and among the  g i r l s  i t  ranked l a s t  f o r  an average of 5.0 
problems Per student.  Although there i s  a considerable gap 
i n  t h e  ranking of this area between boys and g i r l s ,  the  
d i f f e r ence  i n  average problems per student was not very 
g rea t .  
The rankine of "Health and Physical Developmentn 
d id  n o t  show any marked differences between boys and g i r l s ;  
among t h e  boys i t  ranked f i f t h  f o r  an average of 4.0 prob- 
lems per  s tudent  and among the  g i r l s ,  numerically ranked 
5.5 f o r  an average of 5.1 problems per student. mHone and 
Familyw did  not  show any marked differences; boys ranked i t  
s i x t h  and g i r l s  four th  f o r  an average of 3.9 and 5.1 prob- 
lems per s tudent  respectively. 
There was a considerable difference i n  t he  range of 
problems per student  between boys end g i r l s .  Boys r e n t  
from 9.3 problems per student i n  the f i r s t  category t o  3.6 
I n  t h e  l a s t  and girls went from 6.4 t o  5.1 respectively. 
One o the r  Tact t h a t  might be noted here i s  t h a t  the re  was 
only one-tenth of a point difference In average problems 
per s tudent  I n  ca tegor ies  4 and 5 as ranked by the  g i r l s .  
These data can be seen i n  Table 111 
Tahle 111 shows the  g rea tes t  problem area  i n  the SIB 
c l e s s  rag t h a t  of "Schooln f o r  an average of 6.c problems 
per student. Wonep, Wrk and mtureN ranked second f o r  an 
average of 5.2 problems psr student,  with "Self-centered 
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Coneernsn ranking t h i rd  f o r  an average of 4.6 problems per 
student. nHeafth and Physical Developmentw caused t he  
least amount of concern f o r  en average of 2.8 problems per  
stndent.  
b o n g  the  9B boys and girls the f i r s t  fonr  ca tegor ies  
were ranked f a i r l y  close together,  Among the boys nScbooln 
ranked first  for an average of 7-0 problems per student; 
among t he  g i r l s  this area ranked th i rd  f o r  an average of 4.8 
problems per student. Among t h e  girls qoney, Work and 
Futnrew ranked first for an average of 4.9 problems per 
student, and among the  boys this category ranked second f o r  
an average of 5.5 problems per student. Among the  g i r l s  
"Self-centered Concernsw and "Relation t o  Feople i n  Generalm 
were a l s o  ranked t h i r d  f o r  an average of 4.8 problens per 
student.  I n  con t ras t ,  among the  boys these two categories 
ranked t h i r d  and s i x t h  respectively f o r  an average of 4.5 
and 2.6 problems per student. Among the g i r l s  RBome and 
Familyn and %eal th  and Physical Developmentw ranked 5.5 
numerically f o r  an average of 3.8 problems per student. 
Among the  boys, on the  other  hand, these categories ranked 
f i f t h  and l a s t  f o r  an average of 2-8 and 2 , l  problens per 
student. 
It should be noted t h a t  among the g i r l s  the  range 
went from 4.9 a t  t he  top t o  3,8 problems per student a t  the  
bottom and t h a t  a l l  the ranks were close whereas among t h e  
m a .  
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bops the range went irom 7.0 a t  the top to 2.1 problems per 
student at the  bottcm, and generally speaking, t h e r e  rss a 
larger gap beheen categories, 
In the 86 class the greatest yroblem was that of 
"Schoolm for an average of 8.1 problens per strident. 
"Self- 
centered Concmsn ranked secmd in 5npcrrtitrrc:e for an average 
of 5.2 problems per student, r i t h  %aney, Eork and Future" 
ranking a close t h i r d  for an aveFage of 4-8 problems per 
student, School problems anheighed the other problem a e a s  
by a Ngher margin than fn the a.ther c7iassesl *Hame and 
Famllym gave the least maant of concern to %he 8ASs for an 
average of 3,4 problens per stadeat, These daka can be 
seen in Table IT, 
Tabla XV also  shows that 8 A  boys and girls ranked the 
aix categories close  together. "Schooln ranked ffrst among 
the boys and girls for an average of 8.8 and 7,8 problems 
Per student respectively. Among the boys "Self-centered 
Concernsw ranked third and among the girls this area was 
ranked second for an average of 4.8 and 5.7 problems per 
student respectively. Among the boys mYonep, Fork and 
Futuren ranked second and among t h e  girls this area m s  
ranked 3.5 numerically for an average of 5.3 and 4.3 mob- 
lems per student respectively- bong the  boys and g i r l s  
*Boy and Girl Ral.tiongR ranked foru'th for the boys and fifth 
for the girls  for an average of 4.2 Problems per slmdent. 
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"Health and Physical  Developmentn was ranked f i f t h  among the  
boys and las t  among the  g i r l s  f o r  an average of 3.7 and 3.6 
problems per s tudent  respectively.  
The major difference between boys and g i r l s  i n  this 
class was i n  t he  a rea  of "Relations t o  People i n  Generaln. 
Among t h e  boys i t  ranked s i x t h  f o r  an average of 3.6 prob- 
lems per  student.  "Home and FamilyR ranked las t  among the  
boys f o r  an average of 3,l problems per student,  Among the 
g i r l s  nRelat ions t o  People i n  GeneralH ranked 3.5 numerically, 
t h e  same as Qoney, Work and Fntnren, and 'Home and Familyn 
las t ,  the  same a s  nHealth and Physical DevelopmeotR. 
I n  the  8 B  c l a s s  the  g r ea t e s t  problem area was t h a t  of 
nSchooln f o r  an average of 8s.3 problems per student. Qoney, 
Rork and Futuren ranked second i n  importance f o r  an average 
of 6.7 problems per s tudent ,  w i t h  "Self-centered Concernsm 
ranking a very  c lose  t h i r d  f o r  an average of 6.6 problems 
per  student.  The problem area causing the  l e a s t  concern i n  
t h e  8 B  class was =Home and Familyn f o r  an average of 3.8 
problems per student.  These da ta  a r e  shown i n  Table V. 
This t a b l e  shows t h a t  among the 8~ boys and g i r l s  a lso 
t he r e  was similarity i n  ranklngs of five out of t h e  seven 
categor ies .  n S ~ h o o l R  was ranked f i r s t  among the  boys and 
g i r l s  f o r  an average of 9.5 Problems per s tudent  f o r  ~ Y S  
and an average of 6,9  problems per student f o r  g i r l s .  Boys 
ranked "Money, Work end Futurem second f o r  an average of 7.6 
. * a  
d m -  
* * *  
t 9 
* 
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problems per student and among the girls this area ranked 
fourth, much lower, for an average of 5.4 problems per 
student. b n g  the boys "Self-centered Concerns* ranked 
third for an average of 7.2 problems per student and among 
the girls this area ranked 2.5 numerically for an average 
of 5.9 problems per student. "Boy and Girl RelationsR was 
ranked fourth among the  boys for an average of 5.3 problems 
per student, but among the gf rls this area ranked 2.5 
numerically , the same as %elf -centered Concerns "Health 
end Physical Developmentn was ranked fffth among the boys 
and sixth among the girls for an average of 5,1 problems 
per student f o r  boys and an average of 5.0 problems Per 
student for girls. 
In one other  area there was a slight difference in 
ranking; this area was "'Relation to People in Generalw. 
Among t h e  boys it ranked sixth for an average of 4.3 prob- 
lems per student and among the girls it ranked fifth for an 
average of 5.2 problems per student. "Home and Familyn w a s  
ranked last among the boys and girls f o r  an average of 3.7 
and 4.0 problems per student respectively* 
In the 7 A  class the greatest problem area was tha t  of 
*SchoolR for an average of 6,9 problems per student. "Self-  
centered Concernsm ranked second i n  imwrtance for an average 
of 5.4 problems per student, with qoney ,  Work and Futureu 
ranking a close third for an average of 5.2 problems per 
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sl-~~dentm The problem area causing the l e a s t  concern in the ?A 
c l a s s  was "Rome and Familyn f o r  an average of 3.4 problems per 
student.  These data can be seen i n  Table VI. 
I n  the  same tab le  among the boys and g i r l s  a l l  but one 
category was ranked i n  a s imi la r  position. Among the boys 
and girls "Schoolm ranked f i r s t  f o r  an average of 8.1 and 
5.8 problems per strident respectively and mSelf-centered Con- 
cernsu ranked 2.5 nnmerfcally f o r  an average of 6.0 problems 
per student  for boys and second f o r  g i r l s  f o r  an average of 
4.9 problems per student for g i r l s .  qoney,  Work and Fbturen 
was also ranked 2.5 numerically among the boys, the same a s  
%elf-centered ConcernsN* Among the g i r l s  this area ranked 
t h i r d  f o r  an average of 4-4 problems per student. Among the 
boys and g i r l s  mRelations t o  People i n  GeneralR ranked f o n r t h  
f o r  g i r l s  and f i f t h  f o r  boys, wlth an average of 4*9 and 4.3 
problems per student  respectively. "Health and Physical 
Developmentn was ranked s lx th  among the boys and among the  
g i r l s  i t  ranked f i f t h ,  wlth an average of 3.9 problems per 
student  i n  both cases. "Home and Family* was ranked l a s t  
among the  boys and g i r l s  f o r  an average of 3-7 problems per 
student  f o r  boys and an average of 3.2 problems per student 
f o r  g i r l s .  
The only area t ha t  showed any marked difference i n  
ranking was t h a t  of "Boy and G i r l  Relationsn; among the  boys 
I t  ranked fou r th  f o r  an average of 5.2 problems per student 
TABLE VI 
,%ZVLTS OF Y'rJ "OCTTY TRO?.LS" C!TCK LIST SHOTITG RAW OF PROBLEX AREAS OF 
7A 307-5 ,I:-:) SIX2 9 *'A:: S - -DX-;LL JUITIOR FIG)?  SCHOOL, DES T:OII;:ZS, IO:7A 
Self -Centered 
Concerns (SC) 3 0 4 5 1  6.0 26754  4.9 2.5 2 57 1 10 5 5.4 2 
I!oney, Tork and 
*?uturs ("T) 304 51 6.0 239 54 4.4 2.5 3 543 10 5 5.2 3 
Relation t o  
People i n  
General (FG) 248 51 4.9 234 54 4.3 5 4 482 105 4.6 4 
Eoy and G i r l  
Relations (BG) 2 6 5 5 1  5.2 1 9 6 5 4  3.6 4 6 461 10 5 4.4 5 
Yealth and Phy- 
s i c a l  Develop- 
ment (J".'I>) 197 51 3.9 21154  3.9 6 5 408 10 !5' 3 e 9  6 
tjome snd 
Fm-Lly ( I T )  1 8 9 5 1  3.7 1 7 2 5 4  3.2 7 7 361 10 5 3.4 7 
A .- 
Total  1919 51 37.6 1632 54 30.2 3 551 105 33.8 
--- 
*I. TTumber of Problems L i s t e d  
**2. T'umb~r of Pupils 
***3. Averace number of problems per pupil 
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and among the  g i r l s  i t  ranked s ix th  f o r  an average of 3.6 
problems per student. Here again the boys l i s t e d  more prob- 
lems per student i n  most categories than g i r l s .  
Table VII shows tha t  the greates t  problem area i n  the  
7B c l a s s  was t h a t  of "School* f o r  an average of 6.9 problems 
per  student.  =Self-centered Concernsn ranked second i n  
Importance f o r  an average of 5.5 problems per student, with 
q o n e y ,  Work and Futuren ranking th i rd  f o r  an average of 5.2 
problems per student. The problem area causing the  l e a s t  
concern was "Rome and Familyn f o r  an average of 3.5 problems 
per student. These data can be seen i n  Table VII. 
Among the  boys and g i r l s  i n  the 7B c l a s s  only  three 
areas ranked i n  a s imilar  position. These three areas were: 
among the bays and girls RSchoolR ranked f i r s t  for an average 
of 8.1. problems per student f o r  boys and an average of 5.9 
problems per student for gf rls; %elf -centered Concernsn 
among the boys ranked third and among t h e  g i r l s  ranked second 
far an average of 5,3 and 5.8 problems per student respec- 
tively; "Rome and Family* was ranked l a s t  among the  boys and 
g i r l s  f o r  an average of 3.1 problems per student for boys 
end an average o r  3.9 problems per  student for g i r l s .  
There were marked dl f i s rences  i n  a l l  t h e  remainfng 
cetegories. qonsy ,  Work and Putnrem was ranked second among 
the bays f a r  an average of 6.2 problems per student, and 
f i f t h  among the girls for an average of 4.3 problems per 
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student. h a g  the bops DRelations t o  People in Generals 
r&ed Z l l t h  lor an average of 4 2  problems per sDildcnt and 
among the girls t h i s  area ranked third l a r  an average cf 
5.3 problems per stndent. how the  boys eEieslth and 
P h y s i c a l  Ikvelopmentn ranfred sixth for ari average of 4*6 
problems per strident and %oy and G3rZ ReXatfonsu ranked 
f m r t h  for an average of' 5.3 pmblems per st~dent.  bong 
the gfrls these M o  cat-eg0rf.s~ ranked exactfy the oppuszte, 
"Rea3th and Bhy.sical Developmentm rankeif f o w t b  for an aver- 
age of 4,9 problems per sbdtent and w3uy and G f r l  R e f a t i a ~ s ~  
rankd s i x t h  for an average of 4,1 probleas per sbden.f;, 
Bars U s t e d  n a ~ v  mure problems per stndeat in the area of 
*Sehoolm than the girls did* 
11. FRESETJTATION OF RESULTS OF PE,%ONAL IFT!?!ERVI:ZF7S 
The following is a presentation of the results  of the 
personal interviews with thlrteen homeroom teachers of Hay 
Coodrall Junior High School, The writer was the  fourteenth 
homeroom teacher. 
QUESTIOF! NO. I. Do ~JJ fiomeroom perioq Q essentiaL 
or worthahile? 
-
All thirteen homeroom teachers said the homeroom i s  
not worthwhile a s  i t  i s  orgadzed now, except for adminis- 
trative duties.  Eleven said that reorganization could make 
the hornsroom be worthwhile i n  the f i e l d  of guidance. !CWO 
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s a i d  i t  shou ldn ' t  be used f o r  anything except t h e  adminis- 
t r a t i v e  func t ion .  Seven s a i d  a guidance program should be 
i n i t i a t e d  i n  t h e  homeroom, Two of these  s a i d  ind iv idua l  
counse l ing  should be c a r r i e d  on and f o u r  s a i d  group guidance 
o r  e x t r a c u r r i c u l a r  a c t i v i t i e s  could be administered i n  t h e  
homeroom, and f o u r  s a i d  t h a t  j u s t  some s o r t  of guidance 
program, bu t  weren ' t  s p e c i f i c  a s  t o  what kind, 
QUESTIOFJ NO. 2, How long  sbould  the  homeroom period be? 
Teachers interviewed had widely va r i ed  opinions on 
1 
t h e  d e s i r a b l e  l e n g t h  f o r  t h e  homeroom period,  varying from 
five minutes t o  f i f t e e n  minutes a day f o r  adminis t ra t ive  
d u t i e s  and from one-half hour a day t o  f i f t y  minutes f o r  
those who wanted a program, Others were undecided as t o  
h w  long it  should be, suggest ing the  l eng th  should depend 
on t h e  program t h a t  was i n s t a l l e d -  
QUESTION NO, 3. What $hauls & made of tbe homeroom 
p ~ r i o q ' :  
Mvs t e a c h e r s  s t a t e d  that the homeroom should be used 
f o r  group guidance and counseling,  One suggested a poss ib le  
study period. M v e  thought i t  should be used f o r  adninis- 
t r a t i v e  purposes and two said t h a t  it should be used for  
extracurricular a c t i v i t i e s  such as  clubs and other s i m i l a r  
a c t i v i t i e s .  
QUESTION 140. 4, Have vou made &FU &l&y of l~omeroom lSQ3 9 
3ucl~ supervised stuQ m a = &  
Inl'or!:1;?tit7n'; 
Twelve t e a c h e r s  s t a t e d  t h a t  t hey  have never made any 
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study as to the uses of the homeroom. One answered a f f i rm-  
tivelg.  
QEESTIOhT NO. 5. Would YOU &g & favor 3 homeroom perioq 
if yea received concrete help? 
-
Ten teachers sa5d they would be in favor of the home- 
room period ff they received concrete help. Three would not* 
W T I O N  80. 6 .  Have YOU ever been %n 3 p h o o l  where tbere 
organize4 homeroom progran? 
Two teachers taught in  schools where there was an 
organtzed homeroom program. Eleven had not. 
QCreSTION NO, 7. Rave YOU ever bad any training fn t h e  f i e l d  
of guidance? Eoa much? 
- -
Four teachers had not had any training in the f i e l d  
of guidance. Wine had had some trafning i n  the f i e l d  of 
group guidance. Out of these nine teachers, two had had 
t b e e  semester hours i n  guidance, three had had six semester 
hours In guidance. One d i d n ' t  know, maybe none or two 
coursesw. One had twentp two semester hours of psychology 
and nine semester hours of guidance. One had twelve semes- 
ter hours i n  guidance and one had thirty semester hours i n  
guidance. 
QUeSTIOm AO. 8. Have you ever experience && 
fleu or pidance? 
- 
Seven teachers had no experience i n  the gnidance 
f i e l d .  Six had guidance experience. One had been guidance 
director of a school system of 750 students, One was an 
acting principal  for one year or a high school of one 
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hundred or fewer students. Three had experience through 
teaching guidance courses f o r  a semester, 
WESTION NO, 9. What & your understanding of the PurDoses 
oL' a gui4ance progran? 
- -  
A l l  t he  teachers s ta ted  t h a t  the parposes of a gnid-  
ance program was to  help individuals  make t h e  proper lffe 
adjnstments t o  school, community, and future occupational 
choice. They indicated, a lso  individual assistance in under- 
standing character and personali ty t r a i t s .  KLl teachers 
seemed t o  understand t he  Purposes of a guidance ppograzn, 
QUXSTIOH ROO 10. I)a feel  a t  aJ& teachers ,have sums 
r e s ~ o n s i b i l i t v  for guidance? If - 
mhat? 
-
Eleven teachers  s ta ted  that all teachers have some 
r e spons ib i l i t y  f o r  guidance. Two sa id  they  d i d  not. The 
teachers who answered i n  t h e  aff irmative sa id  guidance i s  
a continuous process and should be correlated w i t h  subject  
matter in one way or  another. 
WSTIOIP NO. 11.  yo^ a s l s t  your p u p i l s  i n  their choice 
of JeLgu-e time p c t i v l t l e s ?  
-
Four teachers  said they assisted pupils i n  their 
choice of l e i s u r e  time a c t i v i t i e s .  Eight answered nega- 
t i v e l y ,  and one sa id  occasional h e l p  was given. 
QUESTION NO. 12. Should lac- ~eriodip lE&X- 
ences Q d;scuss problem cases? (Case 
canYerence) 
- 
Nine teachers  sa id  t h a t  t h e  f acu l ty  should hold 
per iodic  conferences t o  discuss problem cases. Of these, 
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two s t a t e d  such conferences should be held only when 
necessary and under proper leadership. Four sa id  the  con- 
ferences would not be worthwhile. 
Q U Z S T I O N  NO. 13. Would YOU &g i n t e r e s t e q  i n  taking gart a 
3 homeroom fluidance Program a t  I& Gooa- 
re11 Junior  High? 
E igh t  t eache r s  s t a t e d  t h a t  they would l i k e  t o  par t i -  
c i p a t e  i n  a homeroom guidance program. Five answered i n  t h e  
negat ive .  
QUESTION NO. 14. Would such proEram only a added 
burden a u ?  
Ten teachers s ta ted  that a homeroom guidance program 
would not  be an added burden, Three said t h a t  i t  would. 
QUESTION NO, 15. Qg ~ . o a  t h ink  t h a t  such a program could be 
successful without the  co-operation of 
C .  bne ent're 3t2f f?  
-
Four t eache r s  thought the program could be successful 
Wthout t h e  co-operation of t h e  e n t i r e  staff, Three of these 
a a i d  t h e  homeroom could operate as  an i n d i v i d u a l  unit. E i g h t  
d idnl  t t h i n k  the program could func t ion  properly without t h e  
e n t i r e  staff's cooperation. 
QU?7STIOM NO. 16. & yoq feeL &&? &g&& 
consider Froup problems of t& students- 
Twelve teachers sa id  t h e  s tudent  counci l  should con- 
sider group problems of the students.  One s a i d  i t  should 
not .  
QUESTION NO. 17. & w m  Pa a U LQZ a 
omeroon teachers to )X~\'Q r e ~ u l ~ ~ i r  a- trices w i t ! i  students: 
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Eleven teachers  thought the homeroom teacher should 
have regu la r  conferences with students. Many of these 
t eachers  qua l i f i ed  t h e i r  answers Kith a  requirement f o r  
proper f a c i l i t i e s  and time, Two answered negatively. 
QUESTION AO. 18. & you f e e l  t h a t  there are  problems 
or ~ i t u a t i o n s  in t h i s  school t h a t  a re  
-
d i f f e r en t  from the other junior h i g h  
schools in & LIoines? 
S i x  teachers  thought t h a t  there was a problem. A l l  
of these  teachers  s t a t ed  t h a t  there  were fewer average stu-  
den t s  than i n  a normal c l a s s  d i s t r ibu t ion ,  One s ta ted  t h a t  
one-half of the  7 t h  grade can ' t  read a s  wel l  a s  the average 
7 t h  grader i n  Des Eoines, S i x  said no par t i cu la r  problems 
ex i s ted  a t  t h i s  school, One d idn ' t  know. 
TI= 90. 19. aware a m l o s o ~ h v  a &k 
2 Goodrell, ac$nlnistration i n  rezard 2 
L 
,ne u t l l l z a t i o n  o" :he horeroom a h i s  
- 
c o o l  ;;-mid t!--ls a r f ec t  vour a t t i x d e  
1rCl or m: 
Seven teachers  sa id  that they knew the  philosophy of 
t h e  adminis t ra t ion  i n  regard t o  the u t i l i z a t i o n  of the  home- 
room. Six sa id  they did not,  A l l  said t h a t  the  pNlosophy 
of t h e  adminis t ra t ion  d i d  not ,  o r  would not ,  affect t h e i r  
answer3 pro or  con, 
no, 20. ~ h m q  & the Eoonea Problem Check 
L b t  t h a t  t h e  e n t i r e  junior  h i ~ h  school 
s tuden t  boc;,v, aitil the excepticng o' *,18 
3 s i r i g ,  2 s  kotllered t'.e most b~ schoo& 
0 . "',-ilat YQU t9.iD.k S I O U ~  
Cane throug.? g boneroom p l d m c e  ?ro.csam? 
-
The f o l l m i n g  ideas were s ta ted  i n  r e l a t i o n  t o  the  
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Mooney Problem Check L i s t  as t o  how t o  solve the  problems 
t h a t  were most prevalent:  (Some teachers  made more than 
one suggest ion on how t o  solve s tudents t  problems.) 
Two teachers  were aga ins t  homeroom guidance and 
thought i t  could only be done through guidance courses by 
q u a l i f i e d ,  t r a ined  counselors. 
Four teachers  thought a remedial program should be 
i n i t i a t e d  i n  t h e  homeroom o r  a d i rec ted  study period should 
be s t a r t e d .  
Two teachers  s t a t e d  t h e  s tudents  should have group 
d i scuss ions  of t h e i r  problems, and by this method, f i n d  out 
t h a t  they  were n o t  unique i n  t h e i r  d i f f i c u l t i e s ,  thus gain- 
i n g  confidence i n  themselves. 
F m  t eache r s  f e l t  there was a lack  of self-confidence 
i n  those  a tudents  who had problems. They felt their con- 
fldance should be b u i l t  up through group discussions,  courses, 
and i n d i v i d u a l  couaseUng i n  t h e  homeroom, 
One t eache r  f e l t  problems came from the  hame or 
through t h e  p e r s o n a l i t y  of t h e  student.  Indiv idnal  cwnsel- 
ing would best h e l p  solve these  problems by guiding interests 
and a c t i v i t i e s .  
F m  t eache r s  f e l t  t h a t  t h e  proper or ienta t ion t o  t h e  
school s i t u a t i o n  would bes t  so lve  these  problems. 
One teacher  s t a t e d  t h ~ t  t h e  homeroom teacher  could be 
an e f f i c i e n t  counselor  if he  o r  she were properly t r a ined  
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and qua l i f i ed  and i f  there were a l i g h t e r  work load i n  the 
classroom f o r  t h i s  par t i cu la r  person, but that  this would 
be an i d e a l  s i t u a t i o n  and not possible i n  the near future. 
111. SlJLl!!ARY OF TEACHER INTERVIE3VS 
The homeroom teachers a t  May Goodrell School f e l t  
t h a t  the  homeroom has a l imited value i n  the area of admin- 
i s t r a t i o n ,  but  a t  present does not have apparent value in 
t h e  a rea  of pupil  guidance. Complete reorganization of the 
homeroom i n  administration and i n  a t t i t u d e  would be neces- 
sa ry  t o  make i t  of value f o r  guidance purposes, 
The a t t l t u d e  among homeroom teachers, a t  present, 
towards the homeroom period i s  tha t  i t  i s  a time f o r  t h e  
rou t ine  and sometimes onerous tasks of taking attendance, 
passing c i r cu l a r s ,  making announcements and "baby sittingR 
u n t i l  the  teaching day s t a r t s ,  Reorganization by the admin- 
i s t r a t i o n  would be necessary t o  re l i eve  this pressure dnring 
t h e  homeroom period. Eleven teachers sa id  t ha t  rrith re- 
organizat ion the  homeroom could be worthwhile i n  the f i e l d  of 
guidance, 
The indication f ron  the  r e su l t s  of the personal i n t e r -  
views were t h a t  the time necessary i n  the homeroom shoald not 
exceed t h i r t y  mlnntes a day. One teacher, however, suggested 
t h a t  f i f t y  minutes a day would be necessary t o  carry out a 
homeroon guidance program. Seven teachers s ta ted  t h a t  this 
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time should be used f o r  guidance and counseling. One home- 
room t e a c h e r  f e l t  t h a t  personal contact  between s tudent  and 
homeroom teacher  was advisable ,  FOUP f e l t  t h a t  more value 
might be obtained from more time devoted t o  homeroom admin- 
i s t r a t i o n  and e x t r a c u r r i c u l a r  a c t i v i t i e s .  The teachers  f e l t  
t h a t  t o  make b e t t e r  use of t h e  homeroom period they  would 
need more h e l p  from t h e  school and d i s t r i c t  adminis t ra t ive  
personnel  than  they  rece ive  a t  the  present time. 
m i l e  a l l  of these  homeroon teachers  had a good i d e a  
of t h e  purposes of a guidance program and believed t h a t  a l l  
t e a c h e r s  have r e s p o n s i b i l i t y  f o r  guidance, most have l imi t ed  
training i n  t h e  a r e a  of counseling and guidance and r e l a t i v e l y  
l i t t l e  experience i n  working i n  schools with an organized 
hme~oorn  program, Elmever, e i g h t  of t h e  t h i r t e e n  interviewed 
teachers would l i k e  to p a r t i c i p a t e  i n  a guidance progran. 
The i n d i c a t i o n s  were t h a t  while these homeroom teach- 
ers R S  a group ere  aware of t h e  need f o r  counseling and gnid- 
ance, t hey  a r e  not overly e n t h u s i a s t i c  i n  p a r t i c i p a t i n g  i n  an 
organized homeroom program i n  guidance. 
The p r i n c i p a l  has ind ica ted  a d e s i r e  t o  do away w i t h  
t h e  homeroom as soon as poss ib le  and has been t ry ing  t o  con- 
vince o t h e r  p r i n c i p a l s  and t h e  superintendent of schools t h a t  
this i s  the bes t  poss ib le  s o l u t i o n  t o  the  homeroom s i tua t ion .  
For the above reasons ,  a homeroom guidance progrnn w i l l  no t  
be i n i t i a t e d  a t  the present time. 
CHAPTER 111 
SUGGESTED HOLiEROOK GUIDATJCE ACTIVITIES 
I. IOST PREVALENT PROBLElB I N  GRADES 7, 8, AND 9 
The fol lowing homeroom a c t i v i t i e s  a re  suggested t o  
h e l p  solve  t h e  problems as brought t o  l i g h t  by the Mooneq 
Problem Check L i s t .  Because of the need f o r  keeping the 
homeroom program e f f ec t i ve ,  due t o  the l imited time avail-  
able, i t  was f e l t  t h a t  the  program should be l imited t o  
t h e  problems i n  t he  f i r s t  th ree  categories. The problems 
to be given a t t e n t i o n ,  as r e f l ec t ed  i n  the top three  cate- 
gories, a r e  l i s t e d  by grade as follows: 
GRADE SEXWl 
SCHOOL: (ranked f i r s t )  
1. Afraid of t e s t s  
2. Afraid of f a i l i n g  i n  school work 
3. Afraid t o  speak up i n  c lass  
a. T:ot i n t e r e s t ed  I n  ce r t a in  subjects  
5. :"orried about grades 
6. Slow i n  reading and t rouble wlth reading 
SELF-CEITTERED C OKCENG: (ranked second) 
1. Being afraid of making mistakes 
2, Sometimes wishing I had never been born 
3. Sonetl~es not  being a s  honest as  I should be 
4. Being nervous 
5. Tr f ing  t o  stop a bad habit  
h:omy, rnm rn (ranked th i rd )  
1. Wanting t o  earn  some of my o m  money 
2. I t ~ v i n ~  a regular  allowance 
3. Zanting t o  buy more of m y  o m  things 
4. Tanting t o  how more about g i r l s  
5. Spending money f oolishlg.  
SCHOOL: (ranked first)  
1, Trouble with oral repor ts  
2. Slow in reading 
3, Getting l o w  grades i n  school 
4, Turried about grades 
5. Trouble  wt th  s p e l l i n g  and grammar 
6 ,  Yade to take subjects I don't like 
SELF-CEPTERED COh'CEXTS : (ranked second) 
1. Trying  to stop a bad habit 
2. Sometimes not being as honest as I s h m d  be 
3. Being afraid of making mistakes 
4. Being nervous 
5 Day-dreaming 
?'OYEY, TOM Am F'IJTURE: (ranked third) 
1. Wanting t o  earn some of my own money 
2, Zanting t o  buy more of my m things 
3 e  :.eeEing a job during vacations 
4. Spending money f o o l i s h l y  
GRADE KIlBE 
SCHOOL: (ranked f i r s t )  
1. Can't keep my mind on my studies 
2. Afraid of t e s t s  
3 ,  Trouble w l t h  spelling and grammar 
4. 1:ot spending enough time i n  study 
5. Don't l i k e  to study 
?!OFEY, RORK AND FUTURE: (ranked second) 
1. Wanting t o  earn some of my own money 
2, Deciding w h ~ t  o  take  i n  h i g h  school  
3. Needing a job during vacations 
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4. Needing t o  find a part-time Job 
5. Hot knoPring hm t o  look for  a Job 
SELF-CEEEERED CORCERITS : (ranked third) 
1. Being afraid of making mfstakes 
2. wanting a mre pleasing personality 
3. Can't  fo rge t  some mistakes I've made 
4. Feelings too eas i l y  hurt  
5 Being nervous 
6 ,  Bashful 
Each grade was made up of several honerooms, The 
author selected the most frequently checked problems i n  the 
several homerooms for  each grade. 
A committee of teachers should be appointed by tbe 
prfncipal for the  purpose of compiling a school handbook, 
which would include a l l  pertinent information needed for  
orientat ion t o  the school. Utfl ization of this handbook 
can provide both a standard source of information for  use 
by the  homeroom teachers and a source of self-informing 
material t h a t  may be kept i n  the hands of t h e  student. 
11. ACTIVITIES F09 SEVETTE G-WE PROGm' 
Because the homeroom s i tuat ion  demands that a program 
be devised for boys and g i r l s  a s  a combined group, the eom- 
bined rank of categor ies  was used i n  forming t h e  suggested 
homeroom a c t i v i t i e s .  
1. School Problemst 
A, Educational Orienta t ion  
1. H o w  t o  study 
2 .  Planning 
1. Report cards 
2. Zl'onor Roil 
3 ,  S c 5 o ~ I  exan5naBons 
4. Suk ject  matter exa-arrations 
C. Publie l ibrary  Usage. Ecw the Librarg 
f uncticms, 
I), Stud-vfng far examinations 
E. E m  t o  improve readlag 
The homeroom teacher mfght  s t a r t  bp gfvlng a seHes 
of lectures explafning t he  above szabjects to the b o z ~ ~ o m  
grunp, Dtscnssiun period can follm eech lecture giving 
students an o p p o r t ~ r t y  t o  voice theZr  opfnions and have 
their ques t ions  answered regarding these subjects .  One of 
t h e  ~ . a i n  o b j e c t i v e s  of t h e  homeroom should be t o  b u l l d  s e l f -  
confidence i n  s tudents :  confidence i n  their own ability t o  
d o  school  work s a t i s f o c t o r i l p ,  and confidence i n  teachers  
and the school s t a f f ,  I t  should be explzined t o  then t n e t  
t e a c h e r s  a re  p r imar i ly  concerned with them as  i n d i r i d u a l s  
and w l t h  their i n d i r i d u a l  growth .  Some of t h e  nain problems 
students expressed were problems concerning f e a r s  of one 
t h i n g  o r  another. "Afraid of t e s t s n ,  "Afraid of f a i l i n g  i n  
achool workn, nAfrnid t o  speak up i n  classm. Students map 
use these problems In homeroom as  discussion top ics  and by 
henring other s tuden t s  express  t h e  sane problems d i s c w e r  
t h a t  t h e i r  problems are not unique. 
study plans may be Presented and actual  class- 
room 
might  be enacted i n  the homeroom to g ~ o a  
students an O P P o r t w t ~  to par t i c ipa te  i n  a classrmm siha- 
tion any pressure being exerted on Here the 
student ~ 1 g h t  learn t o  recite orally, for example, in a mock 
s i t u a t i o n  in Preparation for his actual classroom talks and 
d i scuss ions .  
Presenting an assembly progran is an ideal way for 
homeroom students t o  demonstrate good and poor study habits. 
As many students as possible, if not all, should be encour- 
aged to  part ic ipate  i n  these progrars. T h i s  I s  another 
method by which students may garn poise and self-confidence. 
Stadents gafn the incentive to  do well by seeing students of 
their m age taking part i n  interesting activities, Even 
the tirnid one enjoys recognition by hfs fellow students an6 
satisfaction from social  apprwal fixes the good st ad^ 
f iebits t h a t  are necessery for high level  acMevenent in 
school work. 
h o t h e r  problem expressed bp students in t h e  seventh 
was "not interested i n  certain subject." b e  method 
of tr-ying t o  interest s tudents  in required subjects is to 
guest speakers  from b u s i n e s s  and industry t o  explain 
the importsnce of n portieular school subject in their 
vocational plms and how school 1s related to the 
w 
work. Former al~uuni could be invited to the hornemem to 
explain how t h e  requlred subjects have helped h i m  or haw 
they lnight have helped h i m  if he had gmt forth mere eiiort 
Into these subjects. 
'Slow in readingn, and "Trouble w i t h  reedingR, was 
another major problen listed by students. The mig netfiod 
wNch should be employed to help solve this problem is by 
the fornation of a remedial reading progran fn the  bmf!mm 
wNcb conld meet after school, a s  a club, 90r students 
interested i n  solving their reading p r b b l e ~  and reaching a 
Ngher l e v e l  of achievement i n  their general school work* 
One of the  a c t i v i t i e s  of this club could fnclude a 
f i e l d  t r i p  to the public library t o  create better in te res t  
in reading and learn how t h e  library functions. Students 
should be encouraged to apply for Ubrarp cards, An 
explanation and demonstration of the card file c w l d  be 
accomplished a t  t h i s  time. Students could then practice 
using the card f i l e  by themselves. Learning t t e  functions 
of the  library and becoming interested i n  books would a lso  
f a c i l i t a t e  better achievement i n  a l l  subjects. 
!!any of the abwe sugeestions rill also  help solve 
t h e  problen nBorrisd about grades." If this i s  sti l l  a 
problem t o  a par t i cu lar  student, individual counseling by 
the homeroom teacher m a y  be employed to h e l p  t h i s  student 
make the proper adjustment and thus raise his grades. 
*Uthoqpb stadeats 33.4 n e t  Us% any ~ ~ 3 l e 8 s  dl-** 
related 20 orleatatlea to the i e & ~ ~ l ,  snd its tzr3ws Zlvl -  
sLorrs, it is Pelt that scm sart aZ. erienL&tl-a m-3- ?or 
nen sW3e~ts  nada help a n e ~ l a t e  sme af 23e m B B e a ~  
skdents bave ia the arsa of schoo3. Phis aaf te den* tg $tit 
i o n e e a  Beas* 
hse:xkUas aezkr 45s the sehm3 =SF 3e 2 w z ~ t d  
pm%Zp t o  the orfen%a%Ze~ 02 new m28s I r a  t3e e~mAxat2et  
aZ the school, In satch a case =&8,wer Pessl%3e, %ke pa- 
orgdzs tZon ean be t$eveX~peb bere weer %dea c ~ ~ % ? f  3 5 ~ ~ s ~  
smt2patd and orcgan2zad by the  rnZrrils t?erseJses, J4.s 2% 
p s r  ~ m e e b s ,  more and mre pupfPs 1~513- pa3?%%eiPate In
pmeaa3 frequently being produced by a homerour, a aass, a 
clnb, the student cdnncil or an honar swistg, In W case, 
as msnp p p i l s  as feasible s h w l d  partteipate 4a the plan- 
ning of the program, as well as in its pradnetlon, h e  of 
the main ob$ect%ves w N c h  shou2d d w a ~ s  ke f b l l m d  hem Xs 
that, if possible, every p u p i l  in the sehaol shoalci have an 
opportunity to participate in an asse~blv prograD 6-w 
t h e  p€krc= 
h - a n k  0. Davis, and others, Far~en~e& ~ ~ E Z I  
(Scranton iennsplvafis: The Internatlona: * ? e s t l ~ o k  3 ~ -  & pany, l Q A  1, P. 447. 
A. Student 
1. Relationship w i t h  self and others (a) Establishing self-confidence 
(b) Ethics 
(c )  Habits 
2. Duties, responsibZli t ies  and relation- 
s h i p  wi th  the school staff 
( a )  Liaf ntaining discipline 
(b) Geed fo r  respecting rules, regula- 
t ions  and au thor i ty  
(c)  Behavior in t he  classroom, hallraps, 
at school act iv i t ies  and to and fron 
school 
Self-confidence mst be established by having the 
stndent experience snccess. This may be accomplished by a 
system of homeroom job or duty assignments, which  I s  ganged 
t o  the Individual studenta s a b i l i t y  and interest. Success 
i n  lesser jobs can i n s t i l l  t h e  confidence necessally to 
accept mare readily t h e  d s t a k e s  and difficulties entailed 
i n  fatnru jabs, involving greater chance for error. A 
gradual building of confidence in t.Ms way together w i t h  
improvement i n  s c h o o l  work can contribute t o  a higher morale 
and a l e s s e n i n g  of t h e  fear of error, 
Another ac t lv i ty  t o  a l l e v i a t e  fear of idstakes m a y  
be one which  would inform t h e  student that his mistakes are 
material parts  of grcrning and learning, and are not nnique. 
A discussion under the direc t ion  of the teacher where SIX- 
denta am encouraged t o  t e l l  of t h e i r  mistakes and disctlss 
t h e i r  causes and rslnedias with the student may a id  i n  t h i s  
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particular problem. 
Hypothetical situations mag be set up by the teacher 
t o  dramatize a situation showing some cornon facet  of Iack 
of e th i c s  or dishonesty. This situation might be presented 
in the form of a play given by the students, read to the 
students, or duplicated and handed out t o  the students to 
read for themselves. Bfter presentation, a list of qaes- 
tions might be given t o  the class involving things that 
should have or should not have been done by the characters 
i n  the situation.  After discussion of these questions a 
written assignment might be given asking for each stndentrs 
synopsis of the class opinion. 
To eliminate the natural and ever-present fear of 
t h e  unknown (making mistakes), t h e  "big brothern and "big 
sisterw plan might be used. In addition t o  taking aOvantage 
the greater ability of students to comunieate t o  stu- 
dents ,  and the benefits of friendship and belonging given 
t o  t h e  newer student, t h e  "big brother, b i g  s i s teru  plan 
a l s o  benefits  by development of leadership ability and a 
f e e l i n g  of worth, 
The hoaeroom teacher should be a l e r t  at a l l  times t o  
recognize Individual problems which he or she can solve 
through individual counseling of the student. 
3. r=, WoEk and Future 
A. Handling Personal F'inances 
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1. Sui t ab le  allowance from family,  from 
work 
2. Budgeting 
3. Savings: school,  bank and outs ide  of 
school 
B e  Leisure-time a c t i v i t i e s  
1. Past-time jobs 
2. Acquiring hobbies 
3. P a r t i c i p a t i n g  i n  s p o r t s  
4. Recrea t iona l ,  reading 
C. Vocational o r i e n t a t i o n  
1. Exploring broad occupational a reas  
2. Vocational survey 
D. School organiza t ions  
1. Clubs 
( a )  Purpose 
(b) Organization 
( c )  Dut ies  of o f f i c e r s  
In the seventh grade the emphasis shonld be placed 
on the immediate future: ahat does ?lay Goodrell. have in 
stare for me a s  a student? The student should be given the 
proper orientat ion to the school when he arrives, Ee then 
L,nows what has been done in t h e  past, what ex i s t s  now, and 
what i s  expected i n  the future. 
A l ec ture  by t h e  homeroom teacher  could in t roduce t h e  
sec t ion  on personal  f inances ,  fol lowing w l t h  a dfscussfon 
period. Students who have allowances can explain how they 
receive the ir  money, the work done for  that allowance, if 
any,  and how their  allowances are spent. An assignment might 
then be given t o  the entire class t o  set up a budget for then- 
s a l v e s  f o r  their  existing funds and money they expect t o  have. 
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Saving f o r  a f u t u r e  item, an a r t i c l e  f o r  themselves or a  
P re sen t  f o r  a  f amilp member, could be planned a t  t h i s  time. 
A b u l l e t i n  board display of t h r i f t  posters made by students 
could  be i n i t i a t e d  a t  t h i s  time t o  encourage savings. I f  a  
s t u d e n t  does no t  receive an allowance o r  cannot receive one, 
p l a n s  f o r  part-time work i n  the  neighborhood should be d i s -  
cussed* 
Students  who have hobbies m i g h t  bring them t o  the 
homeroom f o r  d isplays  o r  demonstration f o r  the  insp i ra t ion  
and i n t e r e s t  of o ther  s tudents  who do not have hobbies. 
S tuden t s  can be made aware of the  possible f inanc ia l  remuner- 
a t i o n  t h a t  can be obtained from ce r t a in  established hobbies. 
Accomplished adu l t  hobbyists could be invi ted  t o  display and 
demonstrate t h e i r  hobbies i n  t h e  homeroom, 
Sports and rec rea t iona l  reading are worthwhile 
activities t o  take np l e i s u r e  time. These should be encorn- 
aged by t h e  homeroom teachers. m e n  students f ind  something 
t o  do t h a t  Is In t e r e s t i ng  and entertaining they w i l l  have 
less time to worry about unimportant future problems and 
through these  a c t i v i t i e s  solut ions  t o  many of' t h e i r  problem 
may automat ica l ly  be discovered. Lectures by l oca l  sports- 
man i n  t h e  area of individual  spor t s ,  such as golf ,  borllng, 
and srimning, could be scheduled. Book clubs could be 
es tnb l i shed  and informal discussions of books students have 
read may bs carried on f o r  s t imulat ion t o  the en t i r e  class.  
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Sb4en%s shonld bc made TaMUaz f i t h  illl schaol 
er%m&%atians. Orgsni~atie~s deallag rith s*Wfl-G h3- 
ssts, snch as photopape, e lec t l ic l ty  aad scitnea rmag 3e 
able to aid in developing aa inteast .Me?? *an be %be bBsls 
Tor plbimLri3ag lor the fotm by the stadeat. 
rePmsen%atives 02 the h m ~ r o m  *ha at%e~i$ as =*st3 3% the 
argaz&a;ati#n& meetings -4 report; h e &  %a t* 9-rn- 
3 s m -  The reporting on these meetings can, In i % s e X l  be an -n 
zecnt fur the teaching of reporthg, sRakbg3  Qz ~ ~ % -  
Ing ~e%pns3%lUtg, 
for part ic ipat ion In t h e s e  a c t i v i t i e s  i s  unwise, membership 
In them should be encouraged and made as convenient and a s  
easy as possible for t h e  younger student. 
I ACTIVITIES FOR EIGTCH GRADE PROGPA! 
Since the problem a r e a s  i n  the e igh th  grade are t h e  
same as  those i n  the seventh grade and t h e  problems, w i t h  
f e w  exceptions,  are the same, t h e  honeroom guidance progran 
for the eighth grade should be e s s e n t i a l l y  an extention of 
t h a t  outlined above f o r  the seventh  grade. Appropriate 
changes should be made taking Into consideration an increase 
In age level and the fact that the eighth grade students have 
been through a year of homeroom guidance. 
1. , I n  the seventh grade the hone- 
room a c t i v i t y  was based upon or ienta t ion and discussion e t h  
a minimum amount of actual "doingm by the student. In 
e i g h t h  grade there  should be l e s s  discussion by the teacher 
and more performance and pract ice  by the students. A good 
system of study,  such as  "Survey Q3R Uethod of Studyingm as  
discussed i n  Ef fec t ive  Study by ~ o b i n s o n , l  could be taught 
and pract iced during the  homeroom period. Pract ice could be 
given by u t i l i z a t i o n  of textbooks i n  the homeroom f o r  find- 
i n g  ncuesff in course material  w i t h  a t t en t ion  a l so  given t o  
the use of l e c t u r e  notes and previous examinations. Pract ice  
in surveying material can be given by actually surveying t e x t  
material wlthin  a given period of time and then coaparing a 
student1 s result to  that of the  teacher, Pract ice and infor-  
mation can be given i n  wags t o  re tard  forget t ing by studfing 
ma te r i a l  i n  homeroom and then attempting t o  remember by 
putting i n t o  prac t ice  such techniques a s  developing i n t e r e s t  
and i n t e n t  t o  remember, r e c i t a t i o n ,  and d i s t r ibu t ion  of 
learning.  
The problem of taking examinations (grades) can be 
he lped  by taking pract ice  examinations b u i l t  upon the above 
exercises i n  studying. If s tudents  a re  s t i l l  having 
- 
l ~ r n n c l s  P. Ilobinson, e c t  ve Studs ( N e w  York: 
Harper and Brothers Publisher- pp. 13-41. 
151009 
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d i f f i c u l t y  with reading s k i l l s ,  t he  homeroom teacher should 
s e e  t h a t  t h e y  a r e  guided t o  t h e  facilities avai lab le  i n  
t h i s  area i n  t h e  school o r  elsewhere i n  the c o m t y .  
2. Educat ion P l m n g  
A, Advantages of high school 
B, Choice of e l e c t i v e s  ava i l ab le  i n  ninth grade 
I n  Des Roines,  problems ar ise  i n  t h i s  p a r t i c u l a r  
area because t h e  f i r s t  opportuni ty  t o  choose e l e c t i v e  sub- 
j e c t s  occurs  i n  t h e  e igh th  grade when choices a r e  made i n  
planning f o r  t h e  n i n t h  grade program. 
Representa t ives  of business and indus t ry  could give 
l e c t u r e s  i n  t h e  homeroom explaining t o  s tudents  the r e l a -  
tionship between requi red  courses  i n  the  e ighth  grade and 
jobs after  school.  Thus n i g h t  help change a t t i t u d e s  of 
students toward requi red  courses  t h a t  they do no t  like. 
They a t i l l  map not l i k e  t h e  required course, but they would 
p o a s i b l y  become more t o l e r a n t  i f  they knew t h e  purpose for 
tak lne  it .  
Homeroom teache r s  should give an explanation of a l l  
t h e  e lect ive courses  of fe red  i n  the  ninth grade and the  
relationship t o  t h e  s t u d e n t f  s f u t u r e  high school education 
and p o s s i b l e  v o c a t l o n a l  choice. 
3. Sel f -centered  Concerns. The same progrm should 
be carried on as In the seventh grade program, keeping i n  
mind t h n t  t h e  problems i n  t h e  e igh th  grade, i n  t h i s  area, 
r e f l e c t  the tendancy of thnt  age group t o  d e s i r e  more 
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successful social contacts. These problem are concerned 
w i t h  such things as personal i ty,  bashfulness, and sensi- 
t i v i t y  t o  others, 
Some reference should be nade, by the teacher, to 
the causes of some of these problems, such as  the nnmerous 
and rap id  physical and emotional changes taking place dur- 
these years, 
4, I.bony, Work, Future. A contimatLon sf the 
seventh grade program should be carr ied on fn t he  eighth 
grade because of the similarity i n  problems. Added to thfs 
program may be the additional job areas which becone a.saZl- 
able to t h e  student upon reachlng t h e  age of fourteen. mong 
with t h i s ,  information may be given concerning t he  locat lon 
and proper use of employment f a c i l i t i e s .  T h i s  would of 
course include such items a s  obtaining working Papers and 
making su i t ab l e  appl ica t ion f o r  employment- 
IV, ACTI171TIE FOR T!IRTF1 GRADE PROGRAI! 
I n  Des Koines, t h e  n in th  grade curriculun includes a 
course i n  Community Life Problems, the f i r s t  half of which 
dea l s  w l t h  the  s tudent ' s  r e la t ionsh ip  t o  h i s  community 
( c i v i c s ) ;  the  second half of whlch deals  r l t h  the  community's 
r e l a t i onsh ip  t o  t h e  student (opportunity). This course 
covers the problems indicated by the check l i s t  f o r  n i n t h  
urade. I n  view of this f a c t ,  t h e  homeroom guidance program 
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may become a gract5ee ground f o r  those things learned in t h e  
Cornunity L i f e  Problems class. This necessitates close 
co-ordination between t h e  homeroom teacher and the Comunl.ty 
L i f e  Prublems teacher. T i t k  greater time glven to these 
problems in the Cumunfty Life Problems course, an opportun- 
ity may be had to enlarge personal or individual counseling bp 
the homeroom teacher, 
An opportunity m a y  a lso present i t s e x  to give stme 
assfstance r r f t h  snch problems as trouble Kith  SngUsh 
gramar OF any other specific schcrol snbjects which nay be a 
problem wkth a sufficfent number of students. 
During the  first year the program i s  i n  operation, 
dupl lcat lan of activities and problems dl1 be evident be- 
cause t h e  pro,pram dl1 be new t o  a l l  three  grades. A s  each 
grade passes through a year of the program, such problems 
may become a l lev ia ted  and others present themselves. Suf- 
f i c i e n t  f l e x i b i l i t y  must be allowed t o  adjust the ac t iv i t i e s  
t o  take ca re  of t he  problems of the current c lass ,  regardless 
of w h a t  ha3 been planned previously. A t  the end of three 
years an evaluation may be made by records kept and inter-  
views w i t h  homeroom teachers and with students who experi- 
enced the programs i n  a l l  three j m o r  hlgh grades, 
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Another means of evaluation i s  the repeated addn- 
i s trat ion of t h e  IJooney Problem Check List or a comparable 
inventory. This would be of particular intepest from the 
classes which have been through the entire three years, This 
evaluation i n  no way affects that which should be made of each 
c lass  a t  the end of each year to  guide the homeroom teacher 
i n  planning future a c t i v i t i e s .  
Should the program be sufficiently effective, the  
personal problems would be alleviated t o  t h e  point where they 
occupy a minimum amount of time. Then the  program may turn 
t o  other guidance areas such as  those outlined S u m ,  
in Appendix B. 
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APPENDIX A 
QUEST1 OFNAIRE USED IN PERS OPIAL INTERVIE9VS 
OF HOJ.!EROOl.l TEACHERS 
1. Do yon f e e l  t h e  homeroom period i s  e s s e n t i a l  o r  worth- 
whi le?  
2. How long should t h e  homeroom period be? 
3. What use  should be made of t h e  homeroom period? 
4, Have yon made any s tudy  of homeroom uses ,  such as 
superv ised  s tudy o r  occupat ional  information? 
5. Would yon be i n  f avor  of a homeroom period i f  yon 
r ece ived  conc re t e  help? 
Have you eve r  been i n  a school  where t h e r e  was an 
organized homeroom program? 
Have you ever had any t r a i n i n g  i n  t h e  f i e l d  of guidance? 
F m  much? 
Have yon e v e r  had any experience i n  t h e  f i e l d  of gnid- 
a c e ?  
mat i s  your unders tanding of t h e  purposes of a guid- 
ance program? 
Do pan f e e l  t h a t  a l l  t eache r s  have some r e s p o n s i b i l i t y  
f o r  guidance? If what? 
Do you a s s i s t  your p u p i l s  i n  t h e i r  choice of l e i s u r e  
time a c t i v i t i e s ?  
Should t h e  f a c u l t y  hold pe r iod ic  conferences t o  d i scuss  
problem cases? (Case conferences) 
Would you be interested i n  tak ing  p a r t  i n  a homeroom 
guidnnce program a t  Kay Goodrell  Jun io r  Xigh? 
Would such  a program only  be an added burden t o  you? 
Do you t h i n k  t h a t  such a program could be success fu l  
wlthout t h e  coopera t ion  of the e n t i r e  staff? 
16, Do you feel that the  Student Council should consider 
group problems of the  students? 
17. Do you think i t  would be of value f o r  the homeroom 
teachers t o  have regular conferences wi th  students? 
18, Do you f e e l  that there are any problems or situations 
i n  this school that are different fron t h e  other Junior 
High Schools i n  Des Yoines? 
19- Are you aware of the  philosophy of the Kay Goudrell 
administration i n  regard t o  t h e  utf l izat ion of the 
homeroom i n  t h i s  school? Wwld t h i s  affect y a w  
att i tude pro and con? , 
X ) ,  It was s h m  by the Mooney Problem Check L i s t  that the 
en%ire Junior High School student body, with the excep- 
tions of the  9B g i r l s ,  are bothered t h e  most by school 
problems. :%at do you think should be done throwh e 
homeroom guidance program? 
An in t eg ra t ed  homeroom guidance program f o r  t h e  d i f -  
ferent year l e v e l s  has been organized Kith a view toward 
taking account of t h e  developing maturity of the  s tudent  and 
his inc reas ing  a b i l i t y  to understand and deal w i t h  t h e  con- 
cepts and values  which underl ine a functioning democracy, 
A focus  of  a t t en t i on  fn t he  seventh grade, therefore,  
i s  an W r i e n t a t i o n  t o  the  School*, and the  e ighth  grade on 
@Good C i t i ~ e n s h i p . ~  
SDfT.'ARY OF iIOV THE PROEUCEf YAY OPERATE IN TERLS OF HEWING 
THE STLrnElrn TO SELF-DIWCTIO?T: 
1. I n  t h e  moral and ethical area, it is hoped t h a t  
t h e  d iscuss ions  will lead the  student from an understanding 
In t h e  junior  h i g h  school and early high school years of the 
d f f f e r ence  between right and wrong toward the development of 
a personal  s tandard of values. 
2. I n  c i v i c  respons ib i l i ty ,  the aim i s  f o r  the 
student t o  develop from accepting a r o l e  of being an under- 
standing fol lower t o  that of leat2ership. 
3 I n  t he  personal sphere,  i t  i s  hoped t h a t  the  
p r o ~ r e s s i o n  w l l l  be from accepting control  from outside 
nut ; lor I ty  t o  l ea rn ing  t o  exerc ise  se l f -d isc ip l ine  and 
restrnint. 
4. I n  the  s o c i a l  a r ea ,  the  student may progress 
t m n r d  the l ea rn ing  of the  s o c i a l  maturity necessary i n  
est~bllshlng one's  orm family and i n  taking one's own place 
i n  t h e  community. 
5. I n  educat ional  vocat ional  adjustment, I t  i s  hoped 
t h a t  the s tudent  w i l l  go from determlnlng his specific educa- 
t l a n ~ l  nnd vocat ional  goals ,  toward t h e  development of broai! 
c u l t u r a l  i n t e r e s t s  and a c t i v i t i e s  and t o  securing and holdiw 
R s ~ t l s f y l n g  job. 
The specific top ics  suggested f o r  the  homeroom guidance 
progrRm for c r ~ d e s  eeven throuch twelve follow: 
l ~ i l l i ~ m  J. Shlmmon, "An Integrated Program fo r  Home- 
room Guidance ," School A c t l v l t l e s ,  (h'arch, 1955) , pp. 211-13. 
GRADE SEVEK ORIENT ATION TO THE SCHOOL 
I, Ge t t ing  Acquainted 
A, The School 
1. H i s t o r y  5. School s p i r i t  
2. Philosophy 6. Songs 3. T r a d i t i o n s  7. Achievements 
4, Clubs,  o rgan iza t ions ,  8, Famous alumni 
teams 9, Future plans 
B, The School  S t a f f  
1, Dut ie s ,  r e s p o n s i b i l i t i e s  and relationship with 
students . 
a. P r i n c i p a l  
b. Guidance Counselor 
C. Teachers 
d,  Office S t a f f  
e. Custodia l  S t a f f  
f .  h'urse 
C, The Student 
1. Duties, responsibilities and r e l a t i o n s h i p  with 
t h e  school  s t a f f .  
a, l'alntrrining discipline 
b, !:eed f o r  r e spec t ing  rales, r egu la t ions  and 
n u t 9 o r i t y  
c.  F e h ~ v i o r  i n  t h e  classroom, hallways, a t  
schoo l  ~ c t i v l t i e s  and t o  and from school 
d o  Tt iquet te  
D, The School Plant 
1, Locating moms 
E. Schedule 
1. School hours 
2, I'eriods 
3. Lunch 
4. L i b r ~ r y  
5. Auditorium 
6 .  G y m ~ s i a  
F, School Re~ulatlons 1 
1. Absence 
2. Tardiness 
3. Detention 
4. I l l n e s s  i n  school 
5. Accidents i n  school 
6. Dress 
7. T r a f f i c  throughout building 
G, Health and Safety  Eleasures 
1. Establishing good physical hygiene habits: 
care  of t ee th ,  eyes, hai r ,  complexion; weight;  
regular  medical check-up, 
2, Naintaining physical well-being: exercise, 
open-air a c t i v i t i e s ,  clothing and cleanliness. 
3. Fi re  d r i l l s  
4. Air r a id  a l e r t  
5. Defense a l e r t  
6. Safe ty  precautions 
He Marking System 
1, Report cards 
2. School examinations 
30 Honor Roll 
I. The Rmeroom 
1. The purpose 
2. Organization 
3. Parliamentary procedure 
4, Duties of o f f i ce r s  
5. Function wlthin grade and t o  school as  a whole 
1 Clubs 
a. F'urpose 
b. Oreanlzation 
c. Du:ies of o f f i c e r s  
Organlzntions 
a ,  Athle t ic  
b. L l t e r n r y  
c. Dr~matic8 
d . T.'.uslcal 
e, 1hnd 
f, Orchestra 
c. C ho:Lr 
h* k t  
1, Bunor Saclety 
3. Service 
k. Student Council 
11. Educational Orientation 
A, Homework 
1, Pl&ng 
2, Budgeting t i m e  
3. Physf ca l  conditions 
4, Distractions 
B. Library Usage. EIm the l ibrary ftmctfu~s~ 
D m  Choice of electives 
111, Vocational Orientation 
A, Vocational survey 
IV. School Savings 
A. Establishing t h r i f t  habits 
GRADE BIG- - DEEZOPIRG ~ ~ T ~ ~ I F T G  
OF T:z COm O F  A IlE:C.~3AzV 
I. Goab Cit izenship 
A. Development of school s p i r i t  
. Interest in student government 
C m  Cooperating in school. commnitp 
3. Cau-tesy 
2. G e t t i n c  along w t t h  teachers, school staff and 
peers 
F. Care of school property 
A. Revlenfn~ classwork 
R. :'omorizing work 
I 
111, Education Planntng 
A, Advantages of high school education 
Be Comparison of public and p r iva te  high schools 
C, Senior high scliool curr icula  
D. Choice of e lec t ives  
IV. Vocational I n t e r e s t s  
A, Exploring broad occupational areas 
B. Exploring onet s i n t e r e s t s  and a b i l i t i e s  
V, Leisure - Time Act iv i t i es  
A. Part-time jobs: securing working papers 
B. Acquiring hobbies 
C. Pa r t i c ipa t ing  i n  spor t s  
GRADE NINE - ESTABLISFIING F.IATURA!I!IONAL GOAIS 
I. Establishing Educational Goals 
A. High school as  terminal education 
B, College or technical  education 
C. Financing fu ture  education 
11. Improving Student Habits 
A. Developing incentives f o r  study 
D, Securing remedial help 
C.  Org~nizing homework e f fec t ive ly  
111, Socia l iza t ion  
Att i tudes  toward school 
FartFcipating i n  school a c t i v i t i e s  
Learning t o  respect others,  f o r  example: Bro the r -  
hood Teck, holidays of a l l  faiths, Americanism, etc.  
Relations w i t h  family, teachers and commmity 
Developing adequate fr iendships - 
L e ~ r n i n ~  soc ia l  s k i l l s  
G Smokin~ and i t s  e r f e c t s  
!I, Good grooming 
\ 
I, Appropr i~ te  dress 
IV. P l a n n i n ~  a Career 
A. Information on high school courses 
Fa Exploring specif ic  occupational i n t e r e s t s  
C ,  Determining personal s k i l l s  
Dm Deciding on e l ec t i ve s  
V. Pvloral and Civic Responsibi l i ty 
A. Eth ic s  involved i n  lending and copylng honework, 
c h e a t i n g  , using profane language and maintaining 
c l a s s  d i s c i p l i n e  
B, P a r t i c i p a t i n g  ac t i ve ly  i n  student government 
and s c h o o l  a c t i v i t i e s  
V I .  Personal  Ad jus tnen t  
A, Overcoming shyness, overaggressiveness, moods 
and fears 
B, Dealing with over-sens i t iv i ty  t o  c r i t i c i sm  a t  
home a n d  i n  school 
C. Main ta in ing  good personal hygiene 
V I I  , Handling P e r s o n a l  Finances 
A. S u i t a b l e  allowance: from family, frm work 
B. Budgeting 
C ,  Savings:  school, bank and outside of school 
VIII. E x t r a - c u r r i c u l a r  Ac t iv i t i e s  
A, Cheer leaders  
I3. Color Guard 
C. Tenms 
